The first line of Kipling's famous poem has often been quoted in isolation as an example of the author's pessimistic attitudes toward race and the Empire, but the essential point is actually in the final line: When people meet-face to face-race, nationality, class, and geography cease to exist as dividing lines between people. The refrain from Kipling's poem is still relevant today. Research shows that when people have no first-hand experience with people from other ethnic or cultural groups, they tend to rely on stereotypical accounts they get from the media or from other people, and the result is often prejudice and cultural generalizations. But if they meet and have personal encounters with "the other," the stereotypes they form tend to be more positive (see, for example, Kashima, Fiedler, and Freytag 2008; Ladegaard 2011c) .
A major accomplishment of higher education in recent years is the increased internationalization of university campuses, including staff and student exchange programs that are now common in universities across the world. Many (if not most) universities have among their mission statements the aim for a more internationalized campus, and Hong Kong is no exception. Every year, thousands of students from around the world come to one of the eight publicly funded universities in Hong Kong to study, and an equal number of local students go overseas. Thus, Hong Kong universities comply with one of the highly celebrated goals of the University Grants Committee (the funding body of higher education and research in Hong Kong): to promote increased internationalization of teaching and research (Knight 2011b).
However, if the goal of internationalization is to promote intercultural dialogue and to extend the learning environment beyond the classroom (cf. Byram and Dervin 2008), increasing the number of nonlocal students and staff on university campuses is not enough. Recent research suggests that unless universities take an active role in promoting intergroup dialogue and intercultural competence, the internationalization project is not likely to succeed (see Jackson 2010; Knight 2011a; Ladegaard 2011a; Ladegaard and Cheng 2014). Ladegaard and Cheng (2014) asked students representing the three distinctly different groups that coexist in any Hong Kong universitylocal Hong Kong Chinese, mainland Chinese, and Overseas Exchange students-to discuss "self " and "other" in informal group discussions, and they found that negative outgroup stereotypes and intergroup prejudice were prominent in all three groups. Although carefully hedged and mitigated, each group made prejudiced statements about "the other," and examples of intergroup conflict (although rarely stated directly) were common (see also Lam 2006; Ladegaard 2011a). Thus, these studies conclude that an internationalized campus does not necessarily lead to increased tolerance of "the other," successful intergroup communication, and extended opportunities for learning. This, arguably, can only happen if local and nonlocal groups of students integrate and socialize in meaningful ways.
In this chapter, I shall propose a framework for teaching Intercultural Communication (ICC), which aims at promoting intergroup dialogue and cross-cultural understanding in the classroom and beyond. The framework has been applied to a course on Language and Intercultural Communication in a Hong Kong university since 2007, and data have been collected in each class to provide evidence for the types of activities students are involved in, and what these activities are believed to accomplish. The idea behind these classes is that students should use their personal experience to raise their cultural awareness, and, through discussion with peers from other cultural contexts, develop their tolerance toward "the other," as well as their intercultural citizenship (Byram 2008) .
